This study sought to answer if a relationship existed between required corequisite support and success in gateway College Algebra courses. Complete College America and Complete College
In 2009, Complete College America (CCA) was developed as a nonprofit organization to focus on increasing access to higher education and degree completion in the United States (Complete College America, n.d.).
CCA has six main strategies to help students succeed in earning a post-secondary credential: 15 to Finish, Math Pathways, University System of Georgia, n.d.). Efforts include the use of academic focus areas with specific program maps, taking a fuller schedule, and pushing an academic mindset (University System of Georgia, 2016).
One key performance indicator in successful progression toward a degreeone that is also central to the USG and CCG Momentum Year plan and overall CCA initiatives-is completion of the appropriate gateway (entry-level) math course (Calcagno, Crosta, Bailey & Jenkins, 2007; Denley, 2016; Leinbach & Jenkins, 2008) .
Corequisite learning, widely discussed in CCA and CCG literature, has been found to facilitate success in gateway courses, including College Algebra (Berryman & Short, 2010; Brower et al., 2017; Denley, 2016; Logue & Watanabe-Rose, 2014; Mireles, Acee, and Gerber, 2014; Royer & Baker, 2018 ). This instructional model is proposed as a way to increase gateway success through participation in the college-level course alongside a concurrent course using the concept of "just-in-time academic support" (Complete College America, 2019), with remediation and support occurring in real time with gateway course learning. Additionally, corequisite learning can decrease time and cost to degree (Belfield, Jenkins, & has Aside from student factors that show a predisposition for completion, student success initiatives coordinated by the college or university showed to greatly affect graduation rates. Millea, Wills, Elder, and Molina (2018) pointed out the importance of scholarships and small class sizes. Social integration was noted as a key factor (Daugherty & Lane, 1999) , along with determination and grit (Martin, Galentino & Townsend, 2014) . However, CCA and CCG initiatives look beyond racial, social, and even incoming academic preparation factors to provide key institutional strategies that move students along their academic path, wherever they begin. CCA and CCG recognize the imbalance by these demographic factors but have developed scalable efforts that work for all students (Complete College America, n.d.). One key piece of these progression plans by CCA and CCG is early student completion of required college-level math and English courses.
Gateway Course Completion
Nearly all core curriculums for associate and bachelor degree programs include at least one entry-level English composition course and one mathematics course, most of which are taken in the first year of college work. Denley's (2016) research in Tennessee showed that students who failed to complete these gateway courses were less likely to persist and graduate. Denley (2016) Placement exams are commonly used to assess students for remedial work, evaluating skill levels prior to beginning courses. However, California is moving to rely more on high school work and college entrance exams to decrease the number of students in remedial coursework while also placing them directly into college-level work (Smith, 2017) . The University System of Georgia has moved to the exemption method, assuming all students should take a developmental course unless they meet one of many options that include a minimum high school GPA, college entrance exam score, or placement exam score (University System of Georgia, n.d.). Conversely, Attewell et al. (2006) found that placement into developmental coursework was rather arbitrary and varied greatly by institution and institution type.
Developmental Learning Support
The traditional definition of remedial or developmental education refers to prerequisite courses taken in advance of the gateway course, designed to help an underprepared student learn the skills needed for success in the college-level course. Studies to determine value in remedial education have nearly always been flawed and mixed results have been reported (Bettinger & Long, 2009; Rodriguez, Johnson, Mejia & Brooks, 2017) .
Recent studies showed that highly underprepared students who take remedial prerequisites have stronger degree completion rates than students who do not take the courses (Bettinger & Long, 2009; Boatman & Long, 2018) . However, students on the cusp of being considered college-ready were found to have less success through remediation (Boatman & Long, 2018 (Lucas & McCormick, 2007; Mitchell, 2014; Scott-Clayton & Rodriguez, 2014) ; the corequisite model helps to combat these shortfalls by putting students directly into their required core courses, saving the time and money required to complete prerequisite courses prior to enrollment (Belfield, Jenkins, & Lahr, 2016; Mireles et al., 2014) .
Success in Gateway Algebra
Nearly all students earning a bachelor's degree completed an entry-level math course, and many of them likely took College Algebra, regardless of their program of study. 
FINDINGS
This study sought to answer if a relationship existed between required corequisite sup-port and success in gateway College Algebra courses. The results of the chi-square test for independence were significant (X 2 = 4.593, df = 1, p = 0.32), confirming the presence of a significant relationship between these variables. Earned grades of A, B, and C in College Algebra (MATH 1111) were grouped as they are the successful, passing grades. Earned grades of D and F were grouped as they are the non-successful grades. Table 3 shows these groupings, with a larger portion of A, B, C grades for the fall 2018 group (72.7%) than the fall 2017 group (56.3%). From this analysis, it can be determined that students who enrolled in a corequisite math course did better in College Algebra than those who did not enroll in the corequisite. Watanabe-Rose's work (2014) varied from the current study as a controlled experiment looking at a lower level of mathematics, inferences can be made that these students may be more prepared for future courses than their counterparts from the previous year. Royer and Baker (2018) tracked changes in success with math learning support as the subject institution moved from traditional support to corequisite support, finding more students completed their gateway math and did so in less time. While this study did not compare students who previously would have begun in lower-level math to then reach College Algebra, the fact that corequisite support is required instead of a prerequisite means that more students enroll in College Algebra and therefore are eligible to complete it. This assertion was the finding by Mireles et al. (2014) as well.
DISCUSSION

IMPLICATIONS
Despite the noted limitations, this study is promising, indicating that corequisite support can lead to greater success for students en- 
RECOMMENDATIONS FOR RESEARCH
Due to a small sample size and specific campus reviewed, it is recommended that this study be replicated with additional cohorts and campuses at the university studied, along with different institutions, to increase the number and types of students reviewed.
The university studied has a level of selectivity and most admitted students are exempt, or close to exempt, from taking the corequisite learning support course with College Algebra. Boatman and Long (2018) 
